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Practical TIPS for teachers
in integration of blind students

Clear communication
the key to trust and learning

Tactile and adaptive materials
learning through hands and imagination

Mobility and orientation
an active and collaborative process

Adapted assessment
equity, not favoritism

Class community
creating a truly inclusive environment
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Clear communication

One of the most valuable resources a teacher has when working with a blind student is
their voice. It may seem like a simple thing, but the way we speak — the tone, the clarity, the
way we explain — makes a huge difference. Through the voice, the student receives
information, but also support, direction and confidence. For a child who cannot see, words are
their eyes. So, instead of saying things like “look at the picture” or “write here”, it is important
to get into the habit of describing. For example, we can say: “On the top left corner of the page
is a picture of a large, red flower that looks like it was drawn with a pencil.” or “In the middle of
the page there are two questions written below the bar graph — the one that starts with the
value 10.” It does not have to be an artistic description, but a clear one that helps the student
imagine and understand where they are and what they have to do. It is equally important to
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say what is happening around: “The principal has entered the classroom.” “| put your pencil on
the right side of the notebook.” “We are sitting in a semicircle, and you are at the far right.” All

these little pieces of information help the child feel safer, more oriented, more present.

Another essential thing is the tone of voice. Blind children, perhaps even more than others,
“feel” the teacher’s state through their voice. If we are in a hurry, tired or impatient, they will
feel it immediately. It is important to keep a warm, calm, clear voice — one that says: “It's ok, I'm
here, you have time, we can do this together.” And, perhaps most importantly: to encourage
them to ask questions. Let them know that they can ask for an additional explanation, they can
say “l don’'t understand”, they can ask “where is the paper?” without feeling like they are
bothering them. We can say simple things, but they matter: “If it's not clear, ask me anytime,
it’'s normal.” “If you want to touch the object together to understand it better, let me know.”

“You have every right to ask for an explanation whenever you need it.”

Communicating with a blind student is not just about teaching. It is about building trust,
creating a safe space where the child feels like they belong, that they can and that they are
seen — even if they cannot see. The teacher”s voice becomes, in this way, not just a working
tool, but a point of support. It is the thread that connects the student to the class, to their
peers, to the world. Through their voice, we offer them clarity, but also security. We tell them:

"You are here with us. And you are okay”.
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Blind students learn differently. For them, knowing the world is not done through images or colors,
but through sound, touch, smell, texture, rhythm. Sight, which for most students is the main gateway to
information, is replaced by the sense of touch and hearing, and this changes everything: the way they
perceive, understand, memorize and even connect with others. Therefore, it is essential that teachers
adapt teaching materials so that these children also have fair and real access to the content of the
lesson. We are not just talking about “reading them the lesson”, but about offering them an authentic
learning experience, in which they feel that they can understand and discover through their natural
methods.

What does this mean in practice? First of all, tactile materials. Instead of a simple drawing on the
board with the human body, the teacher can bring a 3D mannequin or a relief board, with parts of the
body that the student can touch: head, torso, arms, legs — maybe even simplified internal organs. While
classmates see the diagram on the projector, the blind student “reads” it with his hands, while the
teacher describes it verbally: “Now touch the heart — it's a little to the left of the chest, it's cone-shaped,
and it beats all our lives.” In math lessons, things get even more interesting. Instead of exercises written
on a notebook, you can use: cubes or beads for counting (each bead = one unit); tactile rulers and
compasses for measurements; embossed number boards or Braille for simple calculations; domino
games or pieces with different textures for recognizing numbers or operations. A child can learn
multiplication by manipulating groups of cubes, instead of just memorizing the multiplication table. And
in geometry, he can “read” a triangle or a square made of embossed plastic, learning the corners, sides,
angles... not with his eyes, but with his fingers. In geography, maps become accessible if they are in
relief, with landforms represented by different textures: mountains can be bumpy, waters smooth,
plains flat. And in biology, a real leaf, a pine cone or a piece of bark can say much more than a picture in
a textbook. Another important support is audio. Blind students can learn very well from audio files —
stories, poems, explanations, instructions, even formulas. The teacher’s voice can be recorded, or
existing audio materials can be used. Some teachers create mini-podcasts for their students, and others
record homework or lessons in MP3 format, which the child listens to at home, at his or her own pace.
The teacher’s creativity is key. Anything can become a learning resource — a textured cardboard, a
stuffed toy, some beans or some colorful buttons. With a little imagination, even a science lesson about
the senses can become a sensory adventure: we smell cinnamon, we touch different materials (cloth,
sand, plasticine), we listen to different sounds — all of these are paths to knowledge.

The important thing is that the student does not feel left out, but part of the class, part of the lesson.
And yes, he may need extra time, or a separate explanation, but what he feels the most is the teacher's
effort to include him. Because, in the end, it is not just the lesson that counts, but how the child
experiences it. And if we manage to transform a board into a story that he can feel with his hands and
an explanation into a gentle voice that guides him, we have done more than teach — we have built
bridges to trust, courage and the joy of learning.
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Mobility and orientation

An aspect often overlooked in school, but absolutely essential for a blind student, is support for
orientation and movement. More than a practical need, this is an act of dignity, autonomy and trust. A
child who cannot see needs to feel safe in the space where he learns, and this cannot be left solely to
the care of the therapist or parents. It is the responsibility of the entire school community. First of all,
teachers — not just the teacher or the headmistress, but all teachers who interact with the student -
must know and apply correct guiding techniques. This means, for example: to offer the student's arm,
not to pull or push him - guiding by arm allows the child to feel the movements and maintain control
over his own movement; to verbally describe the route, even in the simplest moments: "We are now
walking in a straight line for about 5 steps, then turn left towards the exit of the classroom”; to signal
obstacles: “There’s a bench in front of you, we’ll go around it on the right.”; to stop before a staircase or
a door, saying: “Here’s the door, I'll open it, then we’ll take the step.” or: “We're at the beginning of the
stairs, 6 steps ahead.”. Even small details can make a huge difference. If something changes in the
classroom — a bench moved, a chair left in the middle, a schoolbag left on the floor — the blind student
should be notified: “The chair on your left has been moved two steps forward.”, “Your classmate’s
schoolbag is now in front of the desk, be careful when you head to the door.”. All this simple information
contributes to the child’s safety, but also to his state of comfort and confidence. When he knows what's
going on around him, he doesn’t feel lost or excluded. He feels present.

Sighted peers also play a very important role. It is absolutely essential that they are educated to
become support partners, but without being encouraged to behave with compassion. Compassion does
not help. Instead, solidarity, responsibility and genuine friendship can work wonders. Children can learn,
through games and examples, how to guide a peer without taking control, how to communicate clearly,
how to ask “Do you want me to help you?” instead of “Let me go, I'll come.”. A blind student has the
same right to be a team leader, teammate or “game captain” as anyone else. They should not be left on
the bench when playing sports or when playing “Country, country, we want soldiers”. They can
participate — with a little adaptation — in motor routes, movement games, dances, ball games (there are
sound balls!) or outdoor activities. For example: In "Skip” or "The Sleeping Bear”, the starting positions
can be marked with textured tape on the floor. In a sports class, the blind student can be guided by a
classmate by hand or based on voice signals: "Now jump!”. In "treasure hunt” type activities, objects can

be identified by texture, smell or sound.

Spatial orientation is learned not only in therapy, but every day, in the classroom, during breaks,
in the hallways, on the way to the library, to the bathroom, to the laboratory. Every move is an
opportunity to learn and grow. And a child who learns to move safely among classmates, to find his
place on the bench, to know where the wall, the door, the trash can is - is a child who gains confidence,
autonomy and respect. Support for orientation and mobility is not an additional obligation, but a proof of
empathy and humanity. When a blind child feels that teachers and peers understand and support him
without marginalizing him, he opens up, gets involved, learns better. And most importantly, he doesn't

feel different in a bad way, but valuable in a good way.
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A blind student has the same rights and learning potential as any other child, and this must be
reflected in the way they are assessed. But for assessment to be truly fair, intelligent and empathetic
adaptations are needed, not unrealistic comparisons with a visual standard. It is important for teachers
to avoid the trap of judging the performance of a blind student by visual criteria: “didn’t draw the
diagram”, “didn’t fill in the correct space”, “didn’t underline the correct answer”. Assessing a blind
child by the same means as a sighted child means, in fact, ignoring their real channels of expression
and understanding. What does an adapted assessment mean, in concrete terms? Instead of a written
test, the child can take an oral exam, where they can express their ideas in their own words, guided by
clear and well-structured questions. For example, if the topic is “seasons,” the child can answer freely:
“In autumn, the leaves fall. | hear them rustling on the ground. | like the smell of rain and the cold
chestnuts in the park.”. If a written composition is required, the student can write it in Braille (if he
knows the system) or dictate it to the teacher or record it as an audio file. In a science lesson, if the
other students are drawing a diagram of the water cycle, the blind child can explain the process orally
or use tactile elements (cotton for clouds, glossy paper drops for rain etc.) to convey the information in
an active way. In primary grades, the assessment can even be an invented story, a role-play, a guided
conversation, or a practical activity. If the topic is about animals, the child can recognize the sounds
they make, touch relief figurines, and tell what he knows about each one. Another example: in math,
instead of "drawing the graph of the function” the student can use a touch board on which to place

dots with pins or beads and explain the trend of the graph using touch. He can “read” the equation

with his fingers and solve it verbally, step by step.

In addition, it is essential to remember that the time it takes for a blind child to solve a task is often
longer. His thinking is not slower, but the path to the answer passes through different sensory
channels and involves additional cognitive effort. For example, while a sighted child reads a page in 2-
3 minutes, a blind student who uses Braille or listens to an audio recording needs 5-10 minutes — and
that's just to go through the text. Therefore, adapting the assessment does not mean reducing the
requirements, but changing the form in which the child can demonstrate what he knows. Often, a
blind student understands the lesson very well, but needs another way to show it. It is equally
important that the student is included in all forms of classroom assessment, including competitions,
group projects, self-assessment or collective feedback. If a group presentation is being made, the child
can contribute by reading a part in Braille, telling a story orally or explaining a tactile sequence. If a
model or skit is being made, he can be an actor, narrator or guide of a section, with appropriate
support. Moreover, the evaluation can also be a moment of emotional validation. A simple “You did
very well. | liked how you explained!” can mean a lot to a child who often feels “different”. This type of
support is not only pedagogical, but human — and it cultivates confidence, motivation and the feeling
that “l can do it too”.
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Class community

The real integration of a blind student is not only achieved through the efforts of the
teacher, but also involves the entire school community. The teacher has the role of creating
a climate of acceptance, empathy and collaboration in the classroom. Students must be
taught how to support their blind classmates without treating them differently in an
offensive or condescending way. For example, they can politely ask them if they need help,
rather than pulling their hand or giving them orders. At the same time, they must be taught
that a blind classmate can be a valuable teammate, a friend, a wonderful storyteller or a
good listener. Sensory games can be organized for everyone, team activities in which each
child contributes with their strengths, or moments when the whole class “closes its eyes”
for a few minutes to experience other ways of perceiving the world. In this way, students
will understand that the blind person is not "different” in a negative sense, but simply has
other ways of learning and feeling. He sees with his soul, with his hands and with his ears.
At the same time, teachers must involve the parents of blind students in joint activities and
ensure that classmates are informed. Participation in projects, competitions, excursions or
celebrations must be open to everyone, without exceptions. An inclusive environment is
not only tolerant, but active in supporting each child, regardless of their needs or

particularities.
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